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Le grand dérangement

· Note: this lesson is based on Cajun language and culture, not on standard French. 

The unit combines the authentic song "Recherche d'Acadie" by Beausoleil from the Grammy-winning CD "Cajunization" (available at local music stores for approximately $18.00), with a short re-enactment of "Le Grand Dérangement," the exodus of a number of French-Canadians from Acadia in 1755, led by Joseph "Beausoleil" Broussard. I chose this song and story to authentically introduce the Acadian musical group "Le Grand Dérangement," which will perform locally in November. The group, from la Nouvelle-Écosse, performs in the same musical genre and addresses the same themes. I use the song “Il n’a jamais eu de Grand Dérangement” from their album "Tournons la Page," available at www.grandderangement.com or c/o Distribution Plages, C.P. 5621 Caraquet, New Brunswick, E1W 1B7 Canada -- $27 USD including shipping.

The unit is designed for use in 7th and 8th grade French classes. These students have had a beginning course of French, scheduled every other day, and may be considered novice learners. This unit may take as short an interval as four days, assuming approximately 45-minute classes every day for high school students, or at least 1-1/2 weeks for middle school meeting every day. For A/B classes, this may be as much as a 2-1/2-week unit. I have not indicated how much time each portion will take, as the length of each activity will vary widely from class to class, depending on how much repetition is necessary. 

INTEGRATING THE STANDARDS:

Students have a variety of ways to participate in the Interpretive, Interpersonal and Presentational modes of the Communication standard with this unit, through individual comprehension demonstration activities, hypothesizing activities, think-pair-share activities (cubing, foreshadowing, Venn diagrams, song verse mapping, story mapping), and presenting the song and story to a large group. Sharing the story with parents engages the Communities standard, enlarging the "circle of French" to include non-French speakers, and since students practice at home, they are using the language outside the classroom. The song may also be sung for pure pleasure, also evidence of language use outside the confines of the classroom. 

The Connections standard is addressed by the tie-in with a historical event -- the forced migration of the Acadians from Canada to Louisiana.  Through song and story, students develop an appreciation of the hardships and humiliation endured by the Acadians as they were forced from their land, homes, and lives. The Comparison standard is represented by comparing non-standard words in "Cajun" French with non-standard English words in "Pittsburghese". Culture is very heavily represented, as students develop an understanding through both media of the land, sea and sense of family that to this day are so important to Acadian society.

MATERIALS: 

Song:

Color pictures for song

"Cajunization" CD by Beausoleil

"Tournons la page" CD by the group "Le grand dérangement”

Map of eastern Canada

Jar of dirt

Candle

Small unbreakable vase with fake flowers

Plastic peas or other fake food

Plastic car, toy computer, other "rich person" items

Foreshadowing activity "La mer"

"Strophe" detail organizer sheet

Song lyrics with vocabulary

Cloze passage for song

Blue shower curtain piece with water drawn on it

Overhead of passé composé with -er verbs, "on"

Venn diagram for French in Canada, Louisiana

Qu'est-ce que l'on a fait hier soir? Write three statements au passé composé

Non-standard Cajun French/ Non-standard Pittsburghese English

Story: 
Generic 16-square loto board

Large black and white story pictures

Small story pictures cut up, in envelopes (for pairs)

Story cubing activity

Copies of story 

Overhead of ils/elles verbs

Story strips

Et après l'école? ils/elles statements listen / draw / write activity 

Story map (for more advanced students)

OBJECTIVES: SONG

Performance: Students will be able to understand an authentic song in the past tense in French; SS will hypothesize as to the country from which the song belongs, the title, and the geographical locations(s) where the song takes place; SS will show their comprehension of vocabulary elements and events of the song via Oui / non answers; SS will hypothesize as to the subject of the song through a foreshadowing activity; SS will demonstrate comprehension of each stanza through an organizer activity; SS will sing the lyrics to the song; SS will demonstrate comprehension of the events of the song by completing a cloze passage, by pantomiming, and by completing a Venn diagram comparing and contrasting life for the French in Canada and in Louisiana; SS will demonstrate a rudimentary knowledge of the construction of the passé composé for -er verbs by completing a free writing exercise;  SS will present the song for high school Level I or II students; more advanced SS may construct their own song in the past tense using the same tune. 

Grammatical: SS will co-construct the formation of the passé composé with -er verbs and practice listening reading and writing with an emphasis on the past tense.

Cultural: SS will listen to an authentic Francophone song, highlighting a historical event in Canada in the mid-1700s; SS will develop an appreciation for the most important elements in Acadian / Cajun life (the land, the sea, and family), as well as an appreciation for the linguistic variety of French, comparing it with the linguistic variety of English found here in Pittsburgh.

OBJECTIVES: STORY

Performance: SS will be able to understand the story of an authentic historical event in French-Canadian history, "Le grand dérangement" -- the exodus of a number of Acadians to Louisiana in the present tense; SS will demonstrate their understanding of the vocabulary used in the story by playing a 16-space generic bingo game; SS will hypothesize as to the title of the story; SS will demonstrate comprehension of the meaning of the story by using signaling or Oui / non activities; optional -- SS will demonstrate comprehension by volunteering and speaking the parts of the characters (SS will demonstrate story comprehension by completing a cubing activity (Qui? Quand? Où? Comment? Qu'est-ce qui se passe?), by picking one correct picture out of three, illustrating a spoken sentence from the story; and by choosing the one picture out of nine not described orally; SS will put story strips of the event in chronological order, then compare with another group's ordering; SS will work in large groups to retell portions of the story's events; and finally, students will demonstrate their comprehension of the story by inviting their parents (or the sixth grade classes) to see the performance. More advanced SS will create their own stories using the third person plural of the present or past tenses, using a story map as a guide.

Grammatical: SS and teacher will co-construct the formation of the third person plural of (mostly) -er verbs to underscore the systematicity of construction; SS will develop an understanding of the elaboration forms like "dire", used as an example, to attest to the systematicity of this apparently "deviant" structure; SS will practice reading, writing, speaking and listening to the forms by completing a drawing / writing activity.

Cultural: SS will develop an appreciation for the hardships suffered by the Acadians as they were forced to move from their homeland to a new location.

PRESENTATION PHASE: 

Pre-listening activities

1. SS will be asked to name Francophone countries other than France, teacher lists on white board. 

2. Play the instrumental introduction of the song "Recherche d'Acadie" -- SS work in pairs discussing possible subject (come together as a class to negotiate the subject before handing out semantic map).  Complete map in pairs predicting feelings the music inspires, instruments used, what may transpire in the song and possible pertinent vocabulary.

3. Ask students to hypothesize about the Francophone country of origin of the music. After students identify Canada, ask for provinces -- Prince Edward Island may come up, due to the Anne of Green Gables books read at this age, at which time ask for surrounding provinces. Show map afterwards, indicating la Nouvelle-Écosse, le Nouveau-Brunswick, et l'Île du Prince-Edouard as comprising "Acadie" (roughly). 

4. Write the title of the song "Recherche d'Acadie" on the board. Change "Acadie" to Acadien ( Cadien ( Cadjien ( Cajun, ask students to hypothesize about how the change might have come about, considering not only language but geography as well and the passage of time. How does "Cajun" relate to "Acadie"?

5. Teacher-negotiated meaning of difficult vocabulary, using pictures as adjuncts to reinforce vocabulary after meanings are discovered. The vocabulary serves a dual purpose, both for the song and for the storytelling activity which follow:

fier / déprimé -- pantomime fier with thumbs in "suspenders" and proud expression; show picture; demonstrate déprimé with vase that you knock over, then place hands on face with expression of depression, shame

'tit bébé / Pépère -- say "petit" bébé before shortening to " 'tit " bébé, using gesture of thumb and index finger an inch or so apart; pantomime beard and shuffling walk of "Pépère" (pronounced pay-PAR in the song)

la mer / noyé -- use hand to gesture water, humming beginning of song to emulate moving waves, then put hand up, plug nose and pantomime drowning

le vaisseau -- emulate furling sails, steering with wheel

aimer / détester -- use plastic peas on plate to emulate enjoying, then being disgusted by idea of eating them 

partir -- use suitcase, illustrate by pretending to pack it, then wave and leave the classroom momentarily

riche / pauvre -- pantomime "riche", using props such as plastic car, toy computer; emulate empty pockets for "pauvre"

la terre -- use jar of dirt and picture to show love of the land

chercher -- pretend to look all over classroom for something, saying the item over and over again, before finally being successful

rêver -- pretend to sleep, then speak the name of someone famous kids would know 

brûler -- using candle, pretend to light candle prop with imaginary matches; put finger in "flame" and pull it back, shaking it as though burned

6. Ask for comprehension checks with vocabulary, using yes/no (thumbs up/down) questions, then either/or questions (C'est le vaisseau ou la mer?), then point to the picture describing "______" questions, and finally name the word questions. 

Song presentation

1. Ask SS to listen to the introductory music only. Given the tone of the song and the rhythm, ask SS to hypothesize about the subject of the song. (It is very lilting and suggests the sea.) Write SS ideas on the board. After coming to consensus that it involves "la mer," hand out the foreshadowing activity entitled "la mer," and play the intro again. Ask SS to hypothesize about the instruments used, the emotions evoked by the instrumental intro, the related vocabulary to the sea and perhaps some ideas about what might take place in the song.

2. Write the title of the song on the board. Ask SS to "take apart" the title, and hypothesize in pairs about the meaning of the title. What might happen in the song based on the title?

3. Ask SS to listen to the entire song, writing down/remembering as many known vocabulary words as they can catch. Listen again and in groups of two or four (depending on the relative proficiency of the class), discuss the vocabulary understood. From this, think pair share the main idea / theme of the song.

4. Listen a third time, stopping at the end of each verse. Using guided practice, assign one strophe to each of four groups, asking SS to identify some of the main details by answers to comprehension checks (Les maisons brûlent?  Oui)  (Beausoleil guide les Français?  Oui). Hand out the organizer for each strophe, asking students to complete the main details of their strophe. Come together as a class to complete the main details of each strophe. How close to the hypothesized ideas were the actual events of the song?

5. Hand out lyrics to song, asking SS to group sing as much of it with the teacher as they feel comfortable performing. 

6. SS may take the song home tonight for homework, practicing reading, and especially, singing it aloud.

7. SS will begin the period by singing the song again. Hand out a cloze passage of the song, asking SS to work in the same groups as the previous day to fill in as many missing words from memory as possible (this can even be a group competition game), then fill them in / correct the words in the blanks as they hear the song again. 

8. Use student volunteers and props to illustrate the meaning of each verse and point out phrases or concepts that may be more difficult to understand. Repeat, asking SS to pantomime (individually) as much of the song as they can, until SS are quite familiar with the events of the song.

ATTENTION PHASE:
1. Place overhead of sampling of sentences asking SS to notice the boxed structures (verbs in the passé composé with avoir), the use of "on". SS at this level will be able to identify the time frame as occurring in the past from the events of the song, but will not focus heavily on using the structure widely. Co-construct the form with the students, asking if they notice similarities between the forms in each of the sentences. The present tense of each sentence may be constrasted with the sample sentences in the past to help students form ideas about the construction and meaning of the structure. "On" appears in several songs the class knows, and those phrases may be made into an overhead to help generalize the use and meaning of the structure. More advanced learners may focus on the objects used with the passé composé, which are also included in the overhead. 

2. Additionally, if students have not already focused on opposites, the lesson can include such an exercise (triste or fâché / content, fier / déprimé, 'tit / grand, riche / pauvre, and even la mer / la terre).  

3. Culturally, ask students questions about some of the words they notice that not what they know as "standard" French in either construction or usage. Students may come up with " 'tit" for petit; "proche" fini for presque fini, and "beaucoup" pauvre for très pauvre. If this has not already surfaced in discussion, relate that because the Acadiens had relocated to a new geographic location, the language changed over time to include the same words but with perhaps a change of pronunciation or shade of meaning, and new words entered the language from other cultures present there. Attention will also be drawn to the fact that the Acadiens were fishermen and farmers, and the land, sea and their families were very important to them and their way of life. The reference to "beaucoup pauvre" doesn't mean cash poor, but without land. 

EXTENSION ACTIVITIES:  

1. SS will complete a Venn diagram stating the similarities and differences between les Français au Canada and en Louisiane. They may also sing the song using props and pantomime for high school Level I or II students. Students may combine the use of the passé composé with avoir and the use of "on" by writing three sentences answering the question: "Qu'est-ce que l'on a fait hier soir?" with either "J'ai + past participle" or "On a + past participle," if the activity involved more than one family member or friend.  More advanced learners might try to reconstruct the events of the song using a story map, or construct a song of their own on a subject of their choice in the past tense using the same tune.  

2. Culturally, to understand the changed meaning of language, hand out a list of Cajun words that are not considered "standard" French, and ask students to compare words in English, specifically Pittsburghese, that are not considered "standard" English. 

3. To underscore the importance of family and the land, play "La terre de mon grand'père" from the same Beausoleil album, and "C'est pas un pays (c'est la terre de mon père)" by the group Le Grand Dérangement.

4. The song has been used as a tone-setting prelude to the historical version of the story which will also help SS understand the events in a simplified, but very concrete, manner. 

5. To review vocabulary, a generic 16-square loto board may be used. SS fill in as many different words as possible, then play. Winners may earn 5 minutes of relaxation / their choice of a song played at the end of class, a few extra points, a piece of candy, a "first-out" at the end of the period, or anything you deem appropriate. Monitor comprehension, and play more than once if necessary. 

PRESENTATION PHASE:

1. With vocabulary in place, ask SS to try to guess what the story will be about by the title. SS may work in groups given the clue to take the word "dérangement" apart. Write student ideas on board, then pantomime the word "ranger" by ordering things on your desk or a bookshelf. Co-construct the meaning of the phrase -- SS may come up with something like "the big bothering" or "the big displacement".

2. Begin to tell the story using large pictures, props and student volunteers. Use interactive questions to make sure students understand the gist of the story (Les Anglais aiment les Français?  Non.  Beausoleil part en Louisiane en vaisseau?  Oui.  Les Français partent avec Beausoleil?  Oui.). Tell the story again, using the large visuals and props. Allowing SS to speak out where direct quotations are used if they would like to also helps them attend (they may paraphrase what you say after you say it if they are so inclined. Many students love to act! Hand out a cubing activity afterwards (Qui? Quand? Qu'est-ce qui se passe? Comment? Où?) to be completed in pairs, coming together as a class to reach consensus. 

3. After the third telling, show three large pictures of events in the story, and say the sentence that goes with one of the pictures. Ask SS to pick the correct picture. Students then get a smaller copy of the pictures, cut apart, in envelopes, to play "Qu'est-ce qui reste?". In groups of two, students listen for the sentence that goes with each picture and mark a small "X" in the corner of the corresponding picture. Groups offer their ideas as to which picture was not described.  One pair may work with another to order the pictures or may quiz each other on the action of any one picture.

4. Hand out the story for students to read aloud (preferably) at home. 

ATTENTION PHASE:

Present the overhead with several sentences taken from the story. Ask students to pay particular attention to the forms of the words in the blue boxes. More advanced students may additionally have their attention drawn to the negative construction used with plus and personne, and temporal phrases encore and toujours. 

CO-CONSTRUCTION PHASE:

Ask which person is used as a subject in each sentence. Ask if students notice a similarity in the formation of the boxed words (all end in -ent). Ask students how these words are used. What is their function? Are they used with certain other words? (Ils/elles or plural noun subject). After SS identify the words as verbs, ask if they think they are used in the past (no, the present). Write the infinitive of each verb on a write-on overhead placed over the "permanent" one, showing students how different the infinitive verbs are. Ask students to predict how some of the following verbs end in the ils/elles form, writing the infinitives on the overhead: chanter, rentrer, sortir, prêter, mettre, battre, and souffrir, to reinforce the idea of systematicity. True, "disent" from dire, does not follow the rule completely, but it can be extended by showing lire, réduire, and construir to show systematicity in that construction as well.  

EXTENSION PHASE:
1. SS will put story strips of the major events of the story in order, then confer with another group to compare the ordering.

2. Using the small visuals, SS work in groups of two to help each other tell the story in order in as much detail as they can. With two other pairs, the group may present three pictures worth of the story, then allow each of the two other pairs to do the same. 

3. SS may elect to invite their parents to see the story (and perhaps participate), or may choose to perform the story for sixth grade, which will also see the group "Le Grand Dérangement” perform in November.

4. More advanced students might create their own stories using the third person plural in the present or past tenses, using a story map as a guide.

GRADING:
I chose to use a combination of three different grading methods. I felt the rubric for Assessing Oral Proficiency in Dyads (Shrum and Glisan, 1991) would be the quickest to mark as the students are producing language in the extension phase, allowing them to have immediate feedback. 

I also wanted to know what students thought the best and most problematic portions of the project were, and their thoughts about their oral proficiency, so I am adapting Mon Dossier Français (many thanks to Dr. Adair-Hauck) for this project to reflect just their compétence orale. 

The third means of assessment is less formal, though constant throughout the year. Students receive 3, 2, 1, or 0 points for the level and appropriateness of their perceived active participation in class that day. I take into account that not everyone is an extrovert. We meet on an A/B basis, so every four or five class meetings, I total the points and enter it as a "Communicative activities" score. All of the SS' communicative activity scores for this unit will be totaled. 

All of the SS' papers will be turned in and checked off, then returned. Those SS who may have been absent will have the opportunity to make up any papers they have missed, with help from me and their peers.  

POTENTIAL PROBLEMS:

1. Time -- A unified group of activities may take too long to accomplish during a class period. (Block scheduling is probably the most effective way to present this material.) There may be not quite enough time to begin the next part, leaving a large hole in the period. It can certainly be filled, but it may take SS' attention away from the unit. I didn't specify how long each activity will take because it varies so widely even from one class to another. I have slower and faster classes, and teach four classes of the same level, so some students may get ahead of the others. Some classes that really enjoy a certain activity may wish for it to play out much longer than our class period (sigh).

2. Class interruptions / absences -- large portions of my classes go on chorus performance field trips, which leave only a few students per class. These will have to be avoided at all cost. 

3. Less-capable students are not really a factor, because I offer regularly-scheduled tutoring sessions and most of them attend. 

4. The "openness" of the activities may allow some students to go off-task and perhaps take others with them; hopefully the varied activities and constant comprehension checks will keep students drawn in.

_________________________________


Période ________________

Et après l'école?

I.  Écoutez la phrase, puis dessinez l'image dans les boîtes suivants. 



Le Grand Dérangement

L’exil des Français du Canada en 1755

Au Canada des années 1700, il y a des Anglais et des Français. 

Ils habitent Acadie -- la Nouvelle-Écosse, le Nouveau-Brunswick et l'Île du Prince-Edouard.

Les Français sont contents. Ils aiment la mer, la terre et leurs maisons. Ils sont fiers de leur vie.

Mais les Anglais ne sont pas contents. Ils détestent les Français, parce qu'ils ne parlent pas anglais.

"Parlez anglais!" disent les Anglais.

"Non, nous sommes Français. Nous sommes fiers de notre langue. Nous parlons toujours français," disent les Français. 

"Parlez anglais ou partez!"

"Non! L'Acadie est à nous tous!"

Alors, les Anglais brûlent les maisons des Français. Quelques Français partent en vaisseau, mais les Anglais brûlent les vaisseaux, et les Français, 'tit bébé, Pépère, et les familles sont noyés. 

Les Français sont tristes. Ils sont déprimés.

Un Français dit, "Je m'appelle Joseph Broussard, dit 'Beausoleil.' Je suis très fâché contre les Anglais. J'aime la terre et la mer, mais je déteste l'anglais et les Anglais. Je pars d'ici en vaisseau. Qui veut venir avec moi?"

"Moi! Moi! Moi!" disent les Français.

Alors, beaucoup de Français partent en vaisseau sur la mer avec Beausoleil. Après quelques semaines, ils arrivent en Louisiane.

Les Français disent, "Ici nous avons la mer et la terre. Nous aimons la Louisiane. Construisons des maisons." 

Beausoleil n'est plus fâché. Les Français ne sont plus tristes et déprimés. Maintenant ils sont contents. Ils ont retrouvé leur fierté. Ils restent en Louisiane pour toujours.

Le Grand Dérangement

L’exil des Français du Canada en 1755

Ils   habitent   Acadie -- la Nouvelle-Écosse, 

le Nouveau-Brunswick et l'Île du Prince-Edouard.

Ils   aiment   la mer, la terre et leurs maisons. 

Les Anglais   détestent   les Français, parce qu'ils ne parlent pas anglais.

“Nous parlons toujours français,"   disent   les Français. 

Les Anglais   brûlent   les maisons des Français. 

Alors, beaucoup de Français   partent   en vaisseau sur la mer avec Beausoleil. 

Après quelques semaines, ils   arrivent   en Louisiane.

Ils   restent   en Louisiane pour toujours.

Le Grand Dérangement -- 

story strip sentences

1. Les Français et les Anglais habitent Acadie, au Canada.

2. Les Français aiment la mer et la terre en Acadie.

3. Les Anglais détestent les Français.

4. Les Français refusent de parler anglais.

5. Les Anglais brûlent les vaisseaux et les maisons des Français.

6. Les Français sont tristes et déprimés. Ils préfèrent rester en Acadie.

7. Beausoleil est fâché contre les Anglais. 

8. Il part en vaisseau avec quelques Français.

9. Ils arrivent en Louisiane.

10. Ils aiment la mer et la terre. Ils sont contents de nouveau.





______________________________________                           Période ______________

Les mots "Cajun" / les mots "Pittburghese"

Voici quelques mots Cajuns qui ne sont pas en français "standard" vis à vis le mot ou l'usage. Prononçons ensemble:

O yé yaille


           Je jongle éoù ils sont partis
Asteur t'es gone 

T'as cassé la paille


Entre le mentrie et la vérité

Je vas te dire dire

Quoi t'après faire avec moi?  
Un petit lunch de 15 sous

 les maringouins

=====================================================================

Voici quelques expressions en "Pittsburghese."  Continuez la liste!

sputzie

redd up

needs washed

spicket

yunz

gum band

Les mots et les expressions ci-dessus, sont-ils incorrects?  Qu'en pensez-vous?   

Parlons ensemble!

______________________________                                  

Période ___________

Qu'est-ce que l'on a fait hier soir?

Donnez une description de vos ami(e)s et leurs activités hier soir. Vous pouvez utiliser 

"ils (elles)" ou "on", comme vous voulez. Écrivez trois phrases.

Exemples:
Ils ont dansé de 8h00 à 9h00.











ou bien


 






On a parlé français ensemble.

1. ______________________________

2. ______________________________

3. ______________________________

Recherche d'Acadie

(Beausoleil avec Michel Doucet, du cédérom "Cajunization," © 1999 -- extraits.)  

Ils  ont crié .
Pourquoi le bon Dieu nous 

a abandonnés?

Ils  ont  tous  noyés .   
(Std. Fr. – Ils sont tous noyés.)

Beausoleil nous  a guidés .             
Il  a commencé   par son exemple rétabli(r) Acadie.

On  a recommencé  notre vie en famille.

On  a travaillé  la belle terre.

Recherche d'Acadie

(de l’album “Cajunization”, © 1999, Beausoleil avec Michel Doucet)

Quand je rêve de ma vie en Acadie


je rêve -- I dream

Moi j'ai vu mes voisins et les familles


voisins -- neighbors

Devant leurs maisons

Toutes brûlées





brûlées -- burned

A leurs genoux





genoux -- knees

Ils ont crié






ils ont crié --  they cried out

Pourquoi le bon Dieu

Nous a abandonnés?

Recherche d'Acadie





recherche -- in search of

Quand je rêve, captif sur un vaisseau


un vaisseau -- a sailing ship

Moi j'ai vu les Cormier et les Babineaux

Tous séparés





tous -- all

Mom et Pop

'Tit bébé et Pépère





'tit -- petit     Pépère -- grandpa

Ils sont tous noyés





noyés -- drowned

Dans la mer

Personne a été les sauver




personne -- no one

Acadie

Quand je rêve, isolé et proche fini



proche -- nearly (in this case); 

Sur une île, débarqué en exil



     can mean "close" (to someone)

Beausoleil

Nous a guidés

Dans un pays étranger




pays -- country

Il a commencé

Par son exemple

Rétabli






rétabli -- reestablished

Acadie

Quand je rêve, ici en la Louisiane

Tous ensemble, bien fiers mais aussi


fiers -- proud

Beaucoup pauvre





pauvre -- poor

On a recommencé

Notre vie






vie -- life

En famille

On a travaillé






on a travaillé -- we worked 

La belle terre






la terre -- land

Pour l'avenir






l'avenir (à venir) -- future

Encore notre paradis

Nouvelle Acadie





nouvelle -- new




Groupe numéro __________

Recherche d'Acadie 

Indiquez les détails importants dans la strophe indiquée par votre numéro de groupe.

Nous allons parler de toutes les strophes après.

Première strophe:

1.

2.

Deuxième strophe:

1. 

2.

Troisième strophe:

1.

2.

Quatrième strophe:

1.

2. 

Recherche d'Acadie

(de l’album “Cajunization”, © 1999, Beausoleil avec Michel Doucet)

Quand je rêve de ma vie en Acadie




Moi j'ai vu mes voisins et les familles




Devant leurs maisons

Toutes brûlées







A leurs genoux







Ils ont crié








Pourquoi le bon Dieu

Nous a abandonnés?

Recherche d'Acadie







Quand je rêve, captif sur un vaisseau




Moi j'ai vu les Cormier et les Babineaux

Tous séparés







Mom et Pop

'Tit bébé et Pépère







Ils sont tous noyés







Dans la mer

Personne a été les sauver






Acadie

Quand je rêve, isolé et proche fini



 

Sur une île, débarqué en exil



     

Beausoleil

Nous a guidés

Dans un pays étranger






Rétabli

Acadie

Quand je rêve, ici en la Louisiane

Tous ensemble, bien fiers mais aussi




Beaucoup pauvre







On a recommencé

Notre vie








En famille

On a travaillé






 

La belle terre






 

Pour l'avenir








Encore notre paradis

Nouvelle Acadie










Recherche d'Acadie

Quand je rêve de ma vie en Acadie

Moi j'ai vu mes _________________ et les familles

Devant leurs maisons

Toutes _________________

A leurs genoux

Ils ont _________________

Pourquoi le bon Dieu

Nous a abandonnés?

Recherche d'Acadie

Quand je rêve, captif sur un ___________________

Moi j'ai vu les Cormier et les Babineaux

Tous séparés

Mom et Pop

'Tit bébé et Pépère

ils sont tous _________________

Dans la mer

___________________ a été les sauver

Acadie

Quand je _________________, isolé et proche fini

Sur une île, débarqué en exil

Beausoleil

Nous a ___________________

Dans un pays étranger

Il a commencé

Par son ___________________

Rétabli

Acadie

Quand je rêve, ici en la ______________________

Tous ensemble, bien _________________ mais aussi

____________________ pauvre

On a recommencé

Notre vie

En ___________________

On a travaillé

La belle ___________________

Pour l'avenir

Encore notre _________________

Nouvelle Acadie

[ Sentences 1-4 are given orally only.]





[ Ils arrivent à la maison. ]





6.





5.





4.





3.





2.





1.





II. Ecrivez une phrase pour chaque dessin.





[ Ils aident les parents. ]





[ Elles cherchent un goûter. ]





[ Elles regardent la télé. ]





__________________________________________________________________





____________________________________________________________________








